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OBJECTIVE 1:  To understand the historical development of research on college students.

HISTORY OF STUDENT DEVELOPMENT

Some of the scholarship of high quality has been produced.  W.H. Crowley’s two-volume part on the history of college residence halls is an excellent example.  So is E.A. Leonard’s work, which traces student affairs to the origins of the Colonial period.  Leonard’s identifies the most extensive treatment and contains an excellent bibliography of those wishing or explore further these early efforts.

In retrospect it is evident that several factors influence the development of this new field of work.

1. The development of land-grant institutions

2. The rise of public colleges and universities by 1862 & 1890 Morrill Acts

3. Expanding enrollments and the accompanying increase in the heterogeneity of the student populations

4. Social, political, and intellectual ferment in the United States

5. The rise of coeducation and the increase in numbers of women entering educational institutions

6. The introduction of the elective system in higher education

7. A emphasis on vocationism as a competitor to the traditional liberal arts.

8. The impact of science and scientific method

9. The struggle between empiricism and humanism.

10. Impersonalism on the apart of faculty educated in German institutions

11. Expanding industrialization and urbanization and the closing of American frontier.

12. The view of higher education as a social status phenomenon, with less student motivation for academic subjects.\

13. The establishment of a true “university” system.

14. Massive European immigration

15. And the changing role of students in higher education influenced the development of student affairs.

The Student Personnel Point of View (1937)- The American council on Education (ACE) called together an influential group of educators interested in examining the status of growing out-of-the-class programs and activities loosely called personnel services.  The student personnel Point of View which was accepted largely unchallenged for thirty years, and not been superseded even now.

It stated, “ One of the basic purposes of higher education is the preservation, transmission, and enrichment of the important elements of culture; the product of scholarship, research, creative imagination, and human experience.  It is the task of the colleges and universities to utilize this and other educational purposes as top assist the student in developing to the limits of his potential and making his contribution to the betterment of society.”

This philosophy imposes upon educational institutions the obligation to consider the student as a whole- his intellectual capacity and achievement, his emotional makeup, his physical condition, his societal relationships, his vocational aptitudes and skills, his moral and religious values, his economic resources, and his athletic appreciation.  It puts emphasis in brief, upon the development of the student as a person rather that intellectual training alone.

OBJECTIVE 2:  To become acquainted with the principal quantitative and qualitative methodologies, which have been used to study college effects on students.

We study how college affects students for more money for our graduates and

for our programs, to evaluate and improve (you name it), for

competitiveness, for professional validation, for motivational issues, for

accreditation, and to practice what we preach.  Two mega meta-analyses of

studies on college students, Feldman & Nukem, 1969, 1500 articles reviewed,

and Pascarella & Terenzini , 1991, 2600 articles reviewed, proved that much

research goes on.

Organize studies along Astin's 1973 Taxonomy of Outcomes (also found in his

1991 Asssessment for Excellence text); for box matrix: U-L: cog outcomes

with behav data; U-R: Cog outcomes with psych data; L-L: affective outcomes

with behav data; L-R: affective outcomes with psychological data.

Pascarella and Terenzini (1991) outlined six research questions in their

book: 1) evidence of change esulting from being in college: net effect; 2)

value added component; 3) different kinds of schools have different

ooutcomes: betwee colleges effect; 4) effects of differences of students'

experience at same school: within college effects; 5) college experience

products: conditional effects; 6) long term effects.

The P&T appendix includes things to do to make control group adequate: 1)

equate backgrounds (matched pairs and ANOVAs) with focus on only 1-3

variables of interest; 2) pre-test post-test so students becme their own

cntrol group for a longitudinal study; 3) cross-sectional (p. 662, 2 types),

ie compare fish to seniors on same instrument or variables of interest;.

I found not one mention of qualitative research in my class notes; the rest

of the class focused on the theories of development within each of the Astin

domains.

However, the Journal of College student development issued an outstandingly

useful special issue on qualitative research, that I've used as a "handbook"

of sorts, july-aug 2002, vol. 43, no. 4.  Article topics included

philosophical foundations and current theoretical perspectives in

qualitataive research; the question of criteria in qual res; methods and

strategies; role of the researcher; and some examples of actual research.

Frankly, I would use the Kezar article we got in research in higher

education too.  I am currently in quantitative research in HE, and we've

admitted that research on students tends to be correlational, based on

existing institutional data, and survey oriented (circa CIRP).

OBJECTIVE 3:  To review the principal contributions of student development and college impact theorists on the study of college students.

Alexander Astin

· most prolific writer/ researcher in Higher Education

· Major works- Four Critical Years and What Matters in College- Four Critical Years revisited (1993)
· His I-E-O model provides the conceptual framework for evaluating and understanding outcomes of student population

· 1st to gather statistically valid data and provide model to evaluate data

· CIRP data allows university to act in ways that are practical and significant to their own campuses.  Provides opportunities for institution to determine outcomes and what does and doesn’t work.

· 3 ways colleges affect student development:  1) bring about changes that ordinarily don’t occur in college students, 2) accentuate changes that do occur, 3) diminish or impede change

· Theory of involvement:

· Greater the student involvement in college, greater will be amount of student learning and personal development

· Effectiveness of any educational policy or practice is directly related to the capacity of that policy to increase student involvement

· Research indicates that following are examples of correlation with satisfaction, persistence, and/or aspiring to graduate/ professional degrees: living on campus, participation in honor’s program, frequent interaction with faculty and athletic involvement.

· Input- Environment- Output Model:

· Student input- character of student upon entry to institution, subject matter, preliminary choice of career, reasons for attending college, parental income and education and demographic measures, CIRP Freshman Survey.

· College environment: various programs, policies, faculty, peers, and educational experts to which students are exposed.  Institutional type, control, Student peer group character, faculty character, financial aid, curriculum, freshman major field choice, place of residence, student involvement, Institutional Information- CIRP Faculty Survey

· Student Outcome- student characteristics after exposure to environment, career choice, major, degree aspirations, religious preference, life goals, self-ratings, daily activities, overall satisfaction with college, CIRP College Student Survey

Leadership Reconsidered suggests dozens of ways people on campus can begin to take the lead. A few examples:  

· Students can apply the leadership principles in their classroom work as a means of becoming more actively engaged with faculty in discovery and inquiry, rather than continuing to see themselves simply as passive vessels for receiving information. 

· Faculty members can use the leadership traits to improve the way peer review committees work.  

· Student affairs professionals can show students how to translate theory into action by creating opportunities for them to lead. 

· And college presidents, provosts, and deans can set the tone by switching from top-down management models to more inclusive, collaborative ones. 

Forms of Student Involvement and Their Results
(based on research done by Alexander Astin)

Residence Halls 

· Students become less religious, more hedonistic 

· Students increase artistic interests, liberalism and self-esteem 

· Students become more involved in extra-curricular activities 

· Students are more likely to continue education after college 

Honors Programs 

· Students gain interpersonal and intellectual self-esteem and artistic interests 

· Faculty-student relationships are enhanced 

· Students feel increased isolation from peers 

· Tend to aspire to graduate or professional degrees 

Academic Involvement 

· Students experience satisfaction with all aspects of college life except for peer relations 

· Students are less likely to increase in liberalism, hedonism, and artistic interest if overly involved in academics 

· Need for status is strengthened 

Student/Faculty Interaction 

· Student/faculty interaction has the strongest relation to overall satisfaction with the college experience 

Athletic Involvement 

· Students are less likely to show increase in liberalism, hedonism and artistic interest 

· Students experience satisfaction with institution's academic reputation, intellectual environment, student friendships, and institutional administration 

Student Government Involvement 

· Students increase in liberalism, hedonism, and artistic interests 

· Students experience satisfaction with student friendships 

Presented by Angela McLaughlin, Assistant Director of Campus Activities, Carleton College, January 2001 
(based on research done by Alexander Astin, Astin, A. (1985). Achieving Educational Excellence. San Francisco, California: Jossey-Bass Publishers.)

Arthur Chickering

- Wrote two books on Vector theory, Education & Identity (1969 & 1993)

· most widely used books

· 7 vectors: classified changes in student into vectors: student development vector, gain complexity as move from lower to higher in vector, vectors are not hierarchical but developmental sequential, according to Chickering they stimulate thinking in logical progression, students move at different rates and can interact with movement along from other vectors

· incorporate idea that college environment is unique in prompting or acting as a stimulator for development changes in student.

■ Vector One- Developing Competence

· Intellectual competence: concern for coursework and academic achievement; ability to synthesize information, reason, and weigh evidence. Learn limits and self-boundaries.

· Physical and manual competence: wellness, health and strength foster movement, athletic prowess leads to self-esteem; release aggression (open and direct expression is expected)

· Interpersonal competence- concern for meeting people and establishing relationships, ability to communicate, work with groups and teamwork.

· Competence in skills measured by student in subjective manner.  It is how student feels about himself and accomplishments that signifies movement along this vector.

Classroom Activities that Promote Competence

· Reflective thought. 

· Active listening 

· Constructive feedback 

· Public speaking 

· Interviewing 

· Role playing 

· Reflective papers 

■ Vector 2- Managing Emotions

· Student brings emotional baggage; student must learn to cope by diffentiating between levels of intensity and counteracting them with more plus the feelings of hope and excitement.

· Conceptualized as becoming aware of feelings and learning to control them.

· Students’ ability to manage the key emotions of aggression and sex, and to broaden their range of emotions. Also depression and anxiety.

· Controls inculcated by parents and society are examined, understood and eventually replace by internally adopted behavioral standards and controls.

· Students develop increasing capacity for passion and commitment accompanied by increased capacity to implement passion and commitment through intelligent behavior.

■ Vector 3- Moving through autonomy toward interdependence

· Emotional independence: deals with breaking away from parents; ability to be comfortable with oneself.

· Instrumental independence: ability to solve problems on their own and then to translate this self-sufficiency to other areas

· Interdependence: balance student acquires between autonomy and need to be included.

Autonomy is the "independence of maturity . . . it requires both emotional and instrumental independence, " As competence develops, the individual disengages from parents and simultaneously; the student recognizes the importance of others.

The individual confronts the paradox of personal independence and interdependence. 

To Chickering, interdependence is the capstone of development.

■ Vector 4- Developing mature interpersonal relationships

· Tolerance and appreciation for differences: respect others and accept who they are.  Get past labeling

· Capacity for intimacy: for significant relationships with others; become more selective in choosing friends and partners.

Ability to interact with others emerges. The interaction reveals "increased tolerance and respect for those of different backgrounds, habits, values, and appearance, and a shift in the quality of relationships with intimates and close friends.

" Tolerance is a greater openness and acceptance of diversity, not just the ability to withstand the unpleasant.

With the capacity for intimacy, individuals must build relationships on trust, independence, and individuality. 

Because of changing social norms, marriage is no longer considered the only context for establishing a sustained intimate relationship. 

■ Vector 5- Establishing identity

· Incorporates all other vectors into their self-concept

Ability to develop a sense of self by clarifying physical needs, characteristics, and personal appearance. 

This sense of self evolved from establishing a normative (socially acceptable) sexual identification, roles, and behaviors. 

The concept of identity remains vague, loosely defined as a "solid sense of self," which may undergo change over a lifetime. Though we tend to capsulate and identify problems at this stage with adolescence, these issues arise at all ages.

■ Vector 6- Developing purpose

· Vocational plans and aspirations: career, focus on coursework in college

· Prioritizing personal interests: prioritizing important activities

· Considerations of interpersonal and family commitments: balance

Development along the sixth vector occurs as the individual develops answers not only to the question

"Who am I?" but also "Who am I going to be?" Not just "Where am I?" but "Where am I going?"

Growth requires the development of plans that integrate priorities in recreational and vocational interests, vocational plans, aspirations, and lifestyle choices.

Chickering would now move from the assumption of a "one life one job pattern" to a multiple-career perspective, because of the changes in work values.

Self-serving work seems to be more valued than providing service to others.
■ Vector 7- Developing integrity

· Humanizing values: become more relativistic in thinking and see how they fit into the big picture.

· Personalizing values: make them their own values as they are tested

· Developing congruence: act according to their value system

This vector was originally defined as a student's ability to develop a personally valid set of beliefs with internal consistency, which guide behavior. Chickering now includes development of a sense of social and personal responsibility. 

He believes knowledge implies a responsibility to act.

Growth along the seventh vector involves "the clarification of a personally valid set of beliefs that have some internal consistency and that provide at least a tentative guide for behavior."

" An absolute reliance on rules yields to more relativistic consideration of rules and the purposes they are intended to serve. 

Values taken from authorities during earlier stages of life are reviewed. Some values are rejected, and those found suitable to the emerging identity are retained, personalized, and internalized.

■ Student Development Task Inventory (STDI) based on this; tool creates self-awareness

K. Patricia Cross

· Main field of study in HE and the improvement of teaching

· Also examined equal access issues and how teaching would need to change for student to be successful

· Wrote also on non-traditional students and community colleges

· In 1960’s looked at demographic data and observed how population was changing in colleges.  Made not of two types on non-traditional:

· 1- New student- scoring in lowest third among national samples of young people.  Characteristic to consider when teaching them includes that they have fear of failure; feel teachers teach too fast, more likely to feel nervous, tense, shy; women and minorities fit here.

· 2- Non trad- older adults who tend to be part time that tend to be from higher SES than new student. Average student with good motivations and desire to learn.

· Felt the need for different types of education.  Need more personalized design of instruction for them to succeed.  Recommendation was that education be less traditional and more useful

· New student must be taught to be independent learners and non-traditional allowed to stay the same.

· Three levels at community college level-

· Remedial

· Student should have remediation in areas that they are weak to bring them to traditional level to correct difference between prepared and under prepared student

· Problem: instructional models are traditional and don’t recognize new student goals for educators are practical in nature.

· Educator’s Model

· Addresses learning needs of new students

· Flexible scheduling, self paced courses, personalized instruction, CAI, peer tutoring, and faculty mentors

· Problem: intent is still to bring student to same end as traditional education, and hence all students are certified with the same outcomes.

· Pluralistic Model

· Felt educators should strive for this because it allowed for different outcomes

· Recognizing different learning styles and speeds

· Outcomes issues 

· Goal should be to build society of life-long learners and changes in curriculum and class will allow that to happen

William E. Cross, Jr.

· focus on family, identity and education in African American community

· 5 stages of black identity formation

· 1- Pre-encounter or Prediscovery- worldview dominated by Euro centric dominant, with emphasis of life being one of assimilation or integration into Euro centric world.

· 2- Encounter: experience that confronts individuals understanding of his place in the world.  Causes individual to reinterpret initial views or beliefs.

· 3- Immersion- Emersion- search for new meaning of self.  Immersion into the world of black identity involves a newer appreciation for blackness.  Emersion involves emergence of self-confident individual who is in control of own experience with being black

· 4- Internalization- brings 4 outcomes:  continuation and rejection; continuation and fixation; internalization that brings inner security and satisfaction, movement toward what was actual.

· 5- Internalization- commitment: most desirable stage; have plan for participation in reformation of black community.

· Strengths- application to different minority groups

· Limitations- black identity isn’t discrete or continuous.  Rapid changes in society

Carol Gilligan (moral development of women and girls)

· Hypothesis: women not flawed in their cognitive and moral development.  They are simply different from men.

· Research focus: prompted by modern interests in eliminating gender discriminiation.  Most human development theories rampant with bias against women. Psychological theories fashion women out of mold of men.

· Contributions: raised awareness of male-dominated theoretical models of human development, contributed to the reduction of gender bias; challenge psychological, social and human development communities to consider alternative, gender-sensitive data; normalizing cognitive and moral development between women and men.

· Used in interviews with women contemplentating abortion, used with two 11 year old kids using Kohlberg’s Heinz dilemma; with college seniors who chose to take political and moral choice class their sophomore year, then 5 years after graduation.

· Model

· Level 1- Individual survival

· Orientation to individual survival: self, sole object of concern, is constrained by lack of power.  Individual survival and protect from hurt.

· Transition:  selfishness to Responsibility: one views self as attached or connected with others.  Do the right thing.  See potential for social acceptance.

· Level 2- Goodness as Self-sacrifice

· One views self by ability to care for and protect others.  Acceptance of others.  Need for approval

· Transition- Goodness or truth- is it selfishness or responsibility, moral or immoral, to include my needs with care and concern for others?

· Level 3 Morality of nonviolence

· Care is universal obligation.  Willingness to take responsibility for choices

John Holland

· 6 personality types

· realistic: used machinery and tools, weak in social skills

· investigative: analytical, intellectual; weak in leadership skills

· artistic: expressive, creative, weak in clerical skills

· social: working with and helping others, weak in mechanical and scientific abilities

· enterprising: manipulating people and organization, weak in scientific ability

· conventional:  systematically manipulating date, filing records, weak in artistic ability

· Instruments that use it:

· Vocational Preference Inventory: like/ dislike responses to 160 occupational titles

· Self-directed search: self-reported activities, interests, and competencies

· Vocational Exploration and Insight kit:  Identify levels of interest in 84 occupations

· My Vocational Situation:  measures vocational identity, need for occupational information, and barriers to chosen occupational goal

· Methodolgy

· Consistency- refers to the closeness on hexagon of 3 highest types

· Differentiation- degree to which person or environment is well defined

· Identity- clarity and stability of one’s identity

· Congruence- compatitbility between personality and environment

· Calculus- shorter distance on hexagon between 2 types, greater similarity between those types.

· Strengths: withstood test of time and evaluation (more than 450 studies);  universal applications to both sexes and a variety of backgrounds

· Limitations- Sexist, simplistic, further exploration of identity and personal development

Charles Pace- Quality of Effort

· College students experiences questionnaire (CSEQ): provides composite picture of student activities, impressions and progress across 14 aspects of college experience.

· Largest part of list is observable activities- elicting student responses to behaviors that contribute to learning and development in college

· God companion to Alexander Astin’s theory of involvement

William Perry-  not agelinked and did not study women

· Characteristics: orderly, sequential, hierarchical, irreversible, continuous, and gradual.  Universal and transcultural

· 4 stages

· 1- Dualism- believe right answers exist to all questions and authorities have them.  World viewed as a place of absolutes such as right or wrong.  Some uncertainty recognition, but viewed as challenge set by authorities for student to find answers on own.

· 2- Multiplicity- recognizes multiple perspectives to problem; unable to evaluate each adequately.  Uncertainty now temporary and seen as so extensive that all opinions are equally valid, begin to rely less on authority

· 3- Relativism- see knowledge as relative to particular frames of reference.  Look for big picture, evaluate own ideas, have difficulty making decisions

· 4- Commitment to Relativism- evaluate commitments

Lawrence Kohlberg

 Theory of moral development

· 6 stages of moral reasoning grouped into three levels:

· Preconventional Level- do not understand the concept of societal norms, self focused, justice defined by individual

1. Punishment and obedience

2. Personal Reward

· Convenational Level- I have a sense of societal norms- concerned with rules and consistency

1. Good boy, Nice Girl orientation

2. Law and order

· Post conventional Level- believe in universal values and rights, justice is defined as concern for human rights

1. Social Contract Orientation

2. Universal ethical principles

· Dilemmas- intervention could be developed to promote higher levels of moral to one stage above their current level of reasoning; student presented with alternative view points.

· Heinz moral dilemma

Erik Erikson (Identity role confusion -( intimacy & isolation)

· Pioneer of concept of developmental stages of self; provide framework for study of maturity process of young adult; influenced many subsequent investigators of self development

· Stages are pre-determined; each stage is influenced by successful navigation of previous stages; optimal time for each stage

· 8 stages

· 1- Infant: Birth-1; individual struggle between mistrusting and trusting too much; dominated by mom/child relationship; virtures of hope and faith can be produced; lack of health development to withdrawl

· 2- Toddler (2-3)- struggle between autonomy and shame/ self-doubt; parent relationship is paramount; self will and determination are potential virtues; impulsivity and compulsion are products lessened development

· 3- Preschooler (3-6)- conflict of personal initiative vs. guilt; primary relationship is with family; virtues of purposes and courage can be developed, improper development can lead to ruthfullness and inhibition

· 4- School-aged children (7-12)- demonstrated by persons desire for achievement and fear of inferiority; persons primary relationship with school and neighborhood; stage can produce competence; limited development can produce narrow virtuosity and inertia

· 5- Adolescence- (12-18)- struggle between ego-identity and role confusion; main influence from peers and role models, virtues from this stage are fidelity and loyalty; lack of development in this stage can lead to fanaticism and repudiation.

· 6- Young Adult (18-25 or 22-30)- person works to develop balance between intimacy and isolation; main personal interactions are with friends, spouses, and dating partners, virtue is love, lessened development can lead to promiscuity and exclusiveness

· 7- Middle Adult (28 or 35-55)- balance between productivity and self-absorbtion; prime relationship with nuclear family and co-workers. Virtue of care; overextension and rejection can be developed

· 8- Old Adult- 55 plus- balance with integrity and despair, interacts with own place of mankind; virtue of wisdom, presumption and despair can be developed

· Critique: stages described in American centered manner; other cultures don’t have same stages; stages somewhat sexist in design

Vincent Tinto (students with a negative interaction with college will drop out)

· Best known for research on student retention and impact of learning communities

· Current research focuses on impact of learning communities on academic achievement in first year students

· 2 major works- Leaving college: rethinking the causes and the cures of students leaving, and Where Colleges are and who attends:  Effects of Accessibility on College Attendance
· Theory of student dropout academic and social integration:

· Premise is that interaction with individual and instutition characteristic and degree to which student is committed to his life goals and institutional impacts student decision to either persist or leave

· Characteristic above interactions as either academic or social and suggests that once character and cause of student departure are known, institution can develop successful retention program

· Model takes into consideration many factors which differentiates it from previous descriptive studies.  These are student background; levels of commitment to completing college degree, commitment to institution, external elements, influences all social and academic integration

· Drop out is one who voluntarily leaves insitution

· Updaated and expanded theory highlights in Leaving College:

· Student feels socially isolated on campus
· Student have difficulty in adjusting to new environment
· Student suffer from incongruence
· Student have trouble in college environment
· Institution bear part or responsibility for student success since decision to leave is more fixture of what occurs during college experience
· Key to effective retention is strong commitment to quality education
· Included experience of minority, adult, graduate, and commuting students
· Include use of study of dropout at 2 year colleges
· Class experience is central important place for academic and social integration
· Insitutions must manipulate its environment to provide thorough informal and formal contacts
· Repsonsibility on Institution (Leaving College)

· Institution should ensure that new students enter with or have opportunity to acquire skills needed for success
· Institution should reach out to make personal contact with student beyond formal domains
· Institution retention actions should be systematic in character
· Institution should start as early as possible to retain student
· Education not retention should be goal of institution retention program
· Theory of Learning Communities

· Student learn best when placed in supportive settings that encourage active individual and high levels of performance
· Types: linked courses, interest groups, cluster learning, coordinated study
· Benefits to study:

· Enables student to develop network of supportive peers
· Bridges gap between social and academic lives of students
· Helps develop sense of commitment to learning process, students more likely to attend class regularly
· Provides welcoming and supportive campus climate
· Promotes classroom involvement
Pascarella & Terenzini (1991)

· Synthesized 20 years of empirical research and over 2600 studies about students and how they change college

· A large part of the impact of college is determined by the extent and content of one’s interactions worth major agents of socialization on campus namely faculty member and student peers
· What counts most in terms of college outcomes is what students do, not who they are or where they go to college.  The most important factor in student learning is the quality of effort student themselves invest in their institution’s  resources and facilities, such as the amount of time they spend on studying and using the library
· Residential institutions, compared with commuter schools are more likely to provide their students with the kinds of interpersonal academic and social experiences associated with change.  Ways must be found and resources provided to bring the educational experience of commuter college students closer to that of their residential peers
· The efforts of a single experience in college appear to be smaller than the overall net effect of college.  The enhancement of the educational impact of a college is most likely if policy and programmatic efforts are broadly conceived and diverse.
· Change during college: student makes significant gains and more specific subject matter knowledge during undergraduate years

John Dewey- 1916

· Believed in humanistic propositions of human growth and development and gave to the schools an important role in encouraging these outcomes

· Central to his work was an analysis of the psychology of learning, his belief in the wholeness of the students, and his advocacy for student-centered learning

· He did not abandon the centrality for intellectual development but argued that it would prosper if it was accompanied by experience

· He saw both the success and the abuses of industrial revolution and believed the tools of science could be used in service to the nation.

 Principles of Good Practice for Student Affairs

Good Practice in Student Affairs:

1. Engages students in active learning. 

2. Helps students develop coherent values and ethical standards. 

3. Sets and communicates high expectations for student learning. 

4. Uses systematic inquiry to improve student and institutional performance. 

5. Uses resources effectively to achieve institutional missions and goals. 

6. Forges educational partnerships that advance student learning. 

7. Builds supportive and inclusive communities. 

Introduction

Today's context for higher education presents student affairs with many challenges. Among these are new technologies, changing student demographics, demands for greater accountability, concern about the increasing cost of higher education, and criticism of the moral and ethical climate on campuses. Institutions of higher learning are also influenced by social and political issues, including multiculturalism, personal responsibility, and equal opportunity. Our response to these challenges will shape our role in higher education. The choice of student affairs educators is simple: We can pursue a course that engages us in the central mission of our institutions or retreat to the margins in the hope that we will avoid the inconvenience of change. 

Others in higher education have recognized these challenges and have responded with calls to concentrate "on the core function of the enterprise, that is, focusing on student learning" (Wingspread Group, 1993). Focusing on learning rather than instruction is a fundamental shift in perspective. If the purpose of education is learning, then institutional effectiveness should be measured by specific educational benefits and outcomes rather than by the number of computers, books, faculty, or the size of endowments. 

Creating learning environments and learning experiences for students has always been at the heart of student affairs work. The Student Learning Imperative (American College Personnel Association, 1994) asked us to embrace the current challenges as an opportunity to affirm our commitment to student learning and development. As a first step in that direction, the Student Learning Imperative articulated the need for an emphasis on student learning and the value of student affairs educators working collaboratively with students, faculty, academic administrators, and others. The next step is identifying practices that will move our profession forward in its focus on learning and guide us in meeting the challenges with which we are confronted. For this purpose, we have identified principles to guide the daily practice of student affairs work. 

Defining Principles of Good Practice for Student Affairs

In 1986 in the wake of reports critical of undergraduate education, the Lilly Endowment and the Johnson Foundation sponsored an effort by higher education leaders to identify the most effective approaches to educating undergraduates. From this discussion, Chickering and Gamson (1987) developed seven principles of good practice in undergraduate education: (1) student-faculty contact, (2) cooperation among students, (3) active learning, (4) prompt feedback, (5) time on task, (6) high expectations, and (7) respect for diverse talents and ways of learning. These principles established a concise statement of behaviors associated with high quality undergraduate education that practitioners, scholars, and the general public could understand and use. 

Student affairs lacks a comparable statement of good practice. If we are to collaborate with others in higher education to advance student learning, we need clear and concise guidelines for how to proceed. This document -- Principles of Good Practice for Student Affairs -- is intended to provide those guidelines. Some of the principles identified for good student affairs practice are similar to those proposed by Chickering and Gamson (1987). The two sets of principles share a commitment to student learning, but the primary audiences for each document and the scope of learning activities addressed are different. 

Contexts of Student Affairs Practice

Student Affairs Commitments and Values 

To be meaningful, principles of good practice for student affairs should be consistent with our core values which have been documented throughout the literature of the profession. Since 1937 when the American Council on Education published the first Student Personnel Point of View, our field has produced many documents about student affairs work. These works span seven decades, examining student affairs from different perspectives and for different purposes. They demonstrate our long-standing belief that higher education has a responsibility to develop citizens capable of contributing to the betterment of society. These documents affirm our conviction that higher education has a duty to help students reach their full potential. 

Our beliefs about higher education serve as the foundation for our commitment to the development of "the whole person"; our collective professional values are derived from that commitment. Values evident across the history of student affairs work include an acceptance and appreciation of individual differences; lifelong learning; education for effective citizenship; student responsibility; ongoing assessment of learning and performance (students' and our own); pluralism and multiculturalism; ethical and reflective student affairs practice; supporting and meeting the needs of students as individuals and in groups; and freedom of expression with civility. Any statement of principles of good practice for student affairs must be consistent with our profession's values and must help us meet our founding commitments. 

The Importance of Context 

Our history also reminds us that good student affairs practice must be considered within the context of issues that influence higher education and its missions. Societal concerns and needs, economic conditions, and external political agendas shape the parameters for student affairs work. These conditions emphasize the need for our practices to be informed by research and writing not only about teaching and learning but also concerning the most pressing issues confronting our students and their families. 

Institutional contexts influence how principles for good practice are applied. Such contexts within higher education include institutional missions, expectations, and student demographics. In realizing institutional goals, each student affairs division is responsible for managing its resources effectively in support of its institution's mission. This document provides a framework to aid student affairs in meeting these challenges without sacrificing the individuality of their institutions. 

Using the Principles

The Principles of Good Practice are not immutable rules, nor do we offer specific instructions for their use at particular institutions. The principles are means to conducting learning-oriented student affairs work, based on extensive research about the impact of college on educational outcomes. As such, they offer unambiguous, yet adaptable, guidelines for productive use of resources for learning. 

The principles were written to be incorporated into everyday tasks and interactions with students, faculty, academic administrators, and others. They are intended to shape how we think about our responsibilities, communicate our purposes to others, and engage students. Using the principles as a one-time topic for staff orientation or setting them aside until a crisis occurs for which they might be useful serves little purpose. Rather, the principles should create a continual context for examining and implementing student affairs missions, policies, and programs. They should provide both a guide for assessing the contribution of student affairs to student learning outcomes and a curriculum for ongoing in-service education 

Principles of Good Practice

1. Good practice in student affairs engages students in active learning.
Active learning invites students to bring their life experiences into the learning process, reflect on their own and others' perspectives as they expand their viewpoints, and apply new understandings to their own lives. Good student affairs practice provides students with opportunities for experimentation through programs focused on engaging students in various learning experiences. These opportunities include experiential learning such as student government; collective decision making on educational issues; field-based learning such as internships; peer instruction; and structured group experiences such as community service, international study, and resident advising. 

2. Good practice in student affairs helps students develop coherent values and ethical standards.
Good student affairs practice provides opportunities for students, faculty, staff, and student affairs educators to demonstrate the values that define a learning community. Effective learning communities are committed to justice, honesty, equality, civility, freedom, dignity, and responsible citizenship. Such communities challenge students to develop meaningful values for a life of learning. Standards espoused by student affairs divisions should reflect the values that bind the campus community to its educational mission. 

3. Good practice in student affairs sets and communicates high expectations for learning.
Student learning is enhanced when expectations for student performance inside and outside the classroom are high, appropriate to students' abilities and aspirations, and consistent with the institution's mission and philosophy. Expectations should address the wide range of student behaviors associated with academic achievement, intellectual and psychosocial development, and individual and community responsibility. Good student affairs divisions systematically describe desired levels of performance to students as well as to practitioners and regularly assess whether their performances are consistent with institutional expectations. 

4. Good practice in student affairs uses systematic inquiry to improve student and institutional performance.
Good practice in student affairs occurs when student affairs educators ask, "What are students learning from our programs and services, and how can their learning be enhanced?" Knowledge of and ability to analyze research about students and their learning are critical components of good student affairs practice. Student affairs educators who are skilled in using assessment methods acquire high-quality information; effective application of this information to practice results in programs and change strategies which improve institutional and student achievement. 

5. Good practice in student affairs uses resources effectively to achieve institutional missions and goals.
Effective student affairs divisions are responsible stewards of their institutions' financial and human resources. They use principles of organizational planning to create and improve learning environments throughout the campus that emphasize institutions' desired educational outcomes for students. Because the most important resources for learning are human resources, good student affairs divisions involve professionals who can translate into practice guiding theories and research from areas such as human development, learning and cognition, communication, leadership, and program design and implementation. 

6. Good practice in student affairs forges educational partnerships that advance student learning.
Good student affairs practice initiates educational partnerships and develops structures that support collaboration. Partners for learning include students, faculty, academic administrators, staff, and others inside and outside the institution. Collaboration involves all aspects of the community in the development and implementation of institutional goals and reminds participants of their common commitment to students and their learning. Relationships forged across departments and divisions demonstrate a healthy institutional approach to learning by fostering inclusiveness, bringing multiple perspectives to bear on problems, and affirming shared educational values. 

7. Good practice in student affairs builds supportive and inclusive communities.
Student learning occurs best in communities that value diversity, promote social responsibility, encourage discussion and debate, recognize accomplishments, and foster a sense of belonging among their members. Good student affairs practice cultivates supportive environments by encouraging connections between students, faculty, and student affairs practitioners. This interweaving of students' academic, interpersonal, and developmental experiences is a critical institutional role for student affairs. 

Concluding Thoughts

The Principles of Good Practice for Student Affairs is intended to guide student affairs practice. The principles are grounded in the research on college students, experiences with effective educational institutions, and the historical commitment of student affairs to students and their learning. Ongoing discussions and research on the principles will further develop our understanding of good practice in student affairs. These principles should not limit or restrain other proven means to enrich the education of students. They are intended not as an end in themselves, but as a means to our common goal: achieving the educational missions of our institutions by focusing on student learning
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